
The illustrations below have kindly been supplied by the University of Otago Educational Assessment research Unit from the NEMP report (1999). These 
drawings were produced by Year 4 and 8 students in response to a set observational drawing task for the National Education Monitoring Project. 
 
Practical Knowledge strand: It is acknowledged that this is only one approach to drawing in a myriad of possible approaches to drawing including expressive 
and gestural approaches and other approaches that may encompass more than this strand. 
 
The students display a wide range of ability from Level 1 through to Level 6 of the New Zealand Curriculum unrelated related to their age or duration of 
schooling. The information about drawing stages has been compiled from a number of different sources / research theories and should be interpreted as 
INDICATIVE of the curriculum levels students may be at for professional discussion and development - it is not a definitive or prescriptive assessment tool.  

The recommended learning strategies have been compiled from various sources and sector feedback with links to relevant learning resources for drawing. 

The levels in the New Zealand curriculum diagram show fluid, overlaps between different curriculum levels/ages to acknowledge that 
students’ development may vary markedly from ‘the norm’. In addition to this contemporary drawing research has found that; 

• early drawing stages appear universal but as children grow, developmental rates and differences become more widespread 
• stages may overlap, be combined or be ‘skipped’ by learners 
• drawings may contain evidence of multiple stages 
• evolving cultural changes/cultural differences impact on the types of drawings learners create and drawing skills 

 

To access lessons, other exemplars, links and ideas for recommended learning strategies related to ‘Drawing Progressions’ go to; 
 the Arts Online Teacher Resource Exchange: http://artsonline.tki.org.nz/Planning-tools/Teacher-Resource-Exchange  

 the Arts Online Visartsnet community Pinterest page: https://nz.pinterest.com/visartsonline/  

 

Random scribbling - children explore 
materials and gross motor skills 
Controlled scribbling – developed motor 
skills enable repetitive marks to be made. 
Named mark-making - objects may be 
unrecognizable but the act of naming is 
significant. For children, the objects they 
have drawn are easily identifiable. 

 

Scribble Stage 

 Provide ample opportunities to make 
marks with a variety of easily-
grasped tools.  

 Use colourful materials and introduce 
papers with a range of textures. 

 
Controlled scribbling onwards (3 - 4 yrs.):  

 Ask children to explain their drawings 
and tell the stories that spring from 
their work. 

 Avoid guessing what symbols might 
represent - ask and listen.

Schematic Stage::  

 Explore a range of dry and wet 
drawing media with fingers and also 
tools like brushes, rollers, sponges. 

 Discuss overlapping and scale to 
enhance an understanding of spatial 
relationships.  

 Practice writing, drawing and other 
fine-motor activities such as 
threading and placing. 

 Simple figure drawing increases 
awareness of all the parts of the body 
to be drawn. 

 Continue to invite children to tell 
stories and talk about their work. 

 

Pictorial / schematic: 

 Introduce drawing techniques for 
simplifying complex forms e.g. 
drawing basic geometric shapes of 
objects first 

 Explore overlapping, foreground / 
background, one-point perspective 
and drawing in relation to horizon 
line) to continue growth with spatial 
relationships.  

 Practice shading, anatomy, and  

 Learn basic colour wheel, colour 
theory and simple composition. 

 Encourage experimentation with 
abstract (non-objective) drawing to 
increase the scope of art awareness.  

 Discuss artworks where the 
emotional and expressive or story-
telling qualities are important. 

 

 

 Practice - allowing time for practising 
with new tools and techniques so that 
increased mastery can be 
experienced. 

 Balance observational drawing 
activities with art based in meaning to 
increase art awareness beyond the 
bounds of drawing. 

 Learn about artwork where the 
outward appearance is secondary to 
the emotional response or message 
communicated to the viewer. 

 Continue to practice basic skills; 
perspective, shading, anatomy, 
composition and colour theory. 

http://nemp.otago.ac.nz/_reports.htm
http://artsonline.tki.org.nz/Planning-tools/Teacher-Resource-Exchange
https://nz.pinterest.com/visartsonline/


Pseudorealism  

 Balance observational drawing 
activities with art based in meaning.  

 Explore drawing processes that are 
expressive and strengthen the 
eye/hand/mind connection 

 Introduce activities that focus on the 
process of art-making in addition to 
outcome. 

 Show artwork where the outward 
appearance is secondary to the 
emotional response or message sent 
to the viewer.  

 Emphasise drawing as a learned skill 
and only one of many art skills 

 Show students where to access 
online drawing tutorials/resources to 
develop individual skills (e.g. 
Pinterest for portrait drawing tutorials) 

 Encourage meta-cognitive thinking 
about art-making and viewing 

 

  

Artistic thinking (Period of Decision): 

 Encourage artistic prompts that are 
inspired by emotions and expressive 
styles in addition to 
observational/realistic 
Prioritise meta-cognitive thinking 
about art-making and viewing 

 Study work of master artists across a 
range of disciplines/contexts to 
experience a vast range of styles and 
techniques that can be mimicked and 
added to a child’s ‘kete’ of skills/tools. 

 Provide positive encouragement and 
future pathways advice

 
 

 


